This paper is an attempt to highlight significant developments in the history of philosophy in schools in Australia. 1 We commence by looking at the early years when Laurance Splitter visited the Institute for the Advancement for Philosophy for Children (IAPC). Then we offer an account of the events that led to the formation of what is now the Federation of Australasian Philosophy in Schools Associations (FAPSA), the development and production of a diverse range of curriculum and supporting materials for philosophy in schools, the making of the Australasian journal, and more recent events. Our purpose is to create further interest in exploring this complex and rich history. This will achieve a better understanding of the possible future directions for classroom practice and research.
Introduction
It goes without saying that we are constantly challenged by the enormity of our task: to take a discipline long ignored in schools and place it at the very centre of all that goes on there. But this external challenge is more than matched by one that originates from within: to remember the ideal of the community of inquiry and practise what we preach. (Splitter 1993, p. iv) the program.
Criticisms raised related to: Americanisms-a comparatively minor problem, but consistent with an appeal for material with a local flavour; problems over the stop-start nature of maintaining a story line; logistical difficulties in finding a niche for the material in an already overcrowded curriculum; practical problems regarding availability of texts and manuals; occasional difficulties maintaining stimulating discussions with large groups; and observations concerning the need for committed teachers, adequately prepared and supported in their teaching of philosophy. Of these issues, the last mentioned was most often raised. (Cresswell 1992, p. 25) In 1992, Splitter created the first Australian publication of a classroom resource in the form of an Australian adaptation of Lipman's novel Harry Stottlemeier's discovery, as a way to address the first issue. This was to be the first of many materials created in Australia. The last point Cresswell raises, namely, the need for adequately prepared and committed teachers, remains pertinent.
Tim Sprod, then at the Hutchins School in Hobart, was an early leader in the development of new materials. Initially inspired by a session on Elfie conducted by Ron Reed at the Lorne workshop, he later wrote to Splitter asking for his thoughts on possibly incorporating picture books as stimulus for dialogue in a community of inquiry. Using Getting our thoughts together, the instructional manual to accompany Elfie, he soon discovered the need to adapt the discussion plans and exercises specifically to the picture books selected. Subsequently, he spent the next few years teaching and testing classroom resources designed to aid teachers in finding philosophical themes and creating classroom activities based on existing children's literature, such as familiar children's stories and picture books. Although the use of picture books in P4C was not novel (Karin Murris published her book, Teaching philosophy with picture books in the same year), Sprod was the first in Australia to propose such a move; however, Books into ideas was not published until 1993. In 1991, an in-house University of New South Wales publication, Philosophy for kinder kids kit by Chris de Haan, San MacColl and Lucy McCutcheon became available, but it was not until 1995, retitled as Philosophy with kids, that Longman Australia published the series, which included Books 1-3 and More ideas & activities. The authors acknowledged that Sprod 'used children's stories for philosophy classes for some time in Australia' (de Haan et al. 1995, p. 4) .
De Haan et al. (1995) provided a rationale for moving away from purpose-written novels to existing picture books, namely, 'to include Australian material' and 'because kids in their first years at school already know the storybooks, or can easily become familiar with them' (p. 4), thereby extending the program to those of prereading age. The series, aimed at young primary school-aged children, consists of a number of teacher's instruction guides each containing a short write-up on a particular philosophical topic, an existing children's picture book used as stimulus material, discussion plans, exercises and activities. The layout was intended to assist teachers in provoking and facilitating philosophical inquiry, although it is stressed in several places in the beginning of the books that they work best in conjunction with '"philosophical training" or at the very least, in the hands of teachers who have some interest in philosophy' (p. 4).
Philip Cam, at the time of the Lorne workshop, was a lecturer at the University of New South Wales. Before the workshop he was of the impression that 'cognitive skills happen in the head', whereas, post-workshop, he concluded 'cognitive skills are things that develop in conversation with your peers' (Cam in Liverani 1991, p. 2) .
This was a significant shift in his thinking. Later, Cam was to publish Thinking stories 1&2 (1993, 1994) ; purpose-written philosophical narratives accompanied by teacher's manuals specific to each story, utilising a short story format rather than the lengthy novels Lipman wrote. The push for the formation of the Federation of Australian Philosophy for Children Associations (FAPCA) began in earnest with a small meeting organised by Splitter, held in Geelong in January 1989, with representatives from all states except Western Australia. The idea behind the formation of a legally incorporated organisation was that it would allow for the democratisation of policy and other matters. Peter Woolcock, then president of the South Australian Philosophy for Children Association, and who was also in the running for the FAPCA presidency, undertook the first drafts of FAPCA's constitution, as the South Australia group were then the most formalised. In a letter dated May 1990, Splitter called for those involved in P4C
to 'set about creating one [an association] in your neck of the woods' the 'main gain' being 'greater regional, state and national coordination, plus a higher status in the educational and political worlds'.
Two years after Lorne, the first National Conference on Philosophy for Children and the Teaching of Thinking was held at Trinity College in Melbourne on 12-16 July 1991. The conference included the official launch of the FAPCA. Over 160 participants from primary, secondary and tertiary education around Australia, as well as two philosophers from New Zealand, one from Hawaii, and an environmental educator from the UK, attended the conference and launch. Sandy Yule (1991) , then Chair of the Victorian Philosophy for Children Association (VPCA), heralded the development as 'establishing and consolidating a national network' (p. 1) and a successful moment in P4C history, not simply a new chapter. Splitter (1991) shared his sentiments deeming it a '"Coming of Age" for the growth of Philosophy for Children in Australia' (p. 2).
The decision to adopt a federal structure was based 'on geography and the Australian legal system. It assumes that eventually people in each state will form a state organisation registered under their state laws' (Peter Woolcock, in correspondence dated 4 April 1989). Since, historically, both the production of new materials and the responsibility for teacher training largely came from individuals in various states, the structure of FAPCA as a federation reflected this and concentrated the work on the states rather than coordinating at a national level. It was a decision very much grounded in historical circumstances. In light of this choice, it is interesting to reflect upon McGaw's (1991) analysis in his keynote address on the structure of FAPCA:
It is no threat to anything we imagine we might do in the scheme of things, for there to be now a strong, national, professional body of people sharing an interest in philosophy for children. The only thing that intrigues me is that at this time, in this country, you choose a federal structure and not a national body. I predict that sooner or later you will form a national body, but I wish you well as you establish a federal body tomorrow night. (p. 3)
McGaw, too, spoke of ACER's acquisition of AIPC. He admitted that P4C was a novel activity for ACER and that the establishment of FAPCA created a situation where strategic thought could take place as to what role ACER could play within its partnership with P4C; for example, new ways of educational research and measurement, the distribution and production of curriculum materials, and training.
Lipman (1991) in his address to launch FAPCA at the conference dinner stated that he was 'very gratified to see the work that you have been doing in the programme to draw from the Lipman instruction manuals, which they found to be very useful.
Wilks' study and the development of her own materials that moved away from the Lipman novels altogether, helped fuel the debate over suitable stimulus materials for the classroom.
In the meantime, Glaser (1992), who had also used the IAPC materials in her PhD research, published an article trying to get to the heart of the contention over the materials; and which she wrote following months of discussions with the Resources Committee of VPCA. Although she stated that the paper was not a defence of the IAPC materials, but rather an attempt to 'come to a better understanding of them', she noted that with 'understanding came a renewed respect for their form and literary style' (p. 47). The article delivered a 'general list of desiderata for classroom materials' (p. 47) for 'anyone who may be interested in looking for, or writing, other stories for use in philosophy' (p. 48). The committee was unanimously against the use of 'literal illustration of the text' but had 'mixed responses to the idea of abstract or non-specific illustrations' (p. 49). Glaser wrote the article 'in the hope that it
[would] initiate further dialogue on the issues involved' (p. 52). As we shall see in the following section, the dialogue and the development of resources have been ongoing.
Ideas into books
Although Lipman and Sharp embraced the development of a healthy P4C network in Australia, it was not without some anxiety that they watched the creation of new materials and the unfolding direction of P4C in Australia. A particular concern of theirs was the emerging move away from purpose-written novels to existing children's literature. They first thought the novels were integral to teacher training, and they feared that teachers 'not prepared in the art and craft of philosophical inquiry' would struggle to 'explore the philosophical dimension of literature' without them (Sharp in Naji, 2004) . They argued that there is an inextricable link between the IAPC curriculum materials and pedagogy; that the purpose-written stories-as-text are necessary for both teacher education and classroom practice, as they provide a model for inquiry for the teacher and the children as well as for professional development and training. In fact, this dispute was the catalyst for the development of what was to become Philosophy with Children that emerged out of Britain and later Africa, led by Karen Murris (see Murris & Haynes 2001; Murris 2015) . In part, responding to the concern over teacher training, Sharp worked with Splitter for five years to create a general text for P4C, Teaching for better thinking (1995) . Designed as a companion to new classroom resources, it combined both practical and theoretical subjects and became a template for the development of future resources for teachers. In his autobiography, Lipman (2008) proved cognisant of the desire for different countries to appropriate P4C to reflect their own culture.
Each nation is looking for an educational approach that reflects its own experience and is therefore in a sense autobiographical. They see Philosophy for
Children as an approach that welcomes their appropriation of it, so that in time it will come to be seen as indigenous and natural, as if it had sprung full-grown from the local culture and its component traditions. In 1998, Splitter published a report through ACER on teachers' perspectives on P4C, informed by a larger study aimed at aiding curriculum development. Whilst acknowledging the healthy P4C community of the time, the report points to the lack of a unified curriculum framework or structure which would address such questions as "What does it mean to do philosophy in Australian schools?", What learning outcomes can be expected?" and "What kinds of resource materials are most likely to achieve these outcomes?" (Splitter 1998, p. 3) Arguably, these questions require empirical investigation. Whilst empirical research in Australia does not have the long history that the Australian P4C publications do, from 2009 onwards (with the exception of observational and classroom reports etc., which have been there since the beginning), there has been a number of studies.
These studies have attempted to show to what degree philosophical inquiry in the classroom has been successful. They have demonstrated the potential for collaborative philosophical inquiry to foster pedagogical transformation (Scholl, Nichols & Burgh 2008 , 2009 , 2014 and more effective learning in the science classroom (Burgh & Nichols 2012; Nichols, Burgh & Kennedy 2015) . It is noteworthy that the studies did not use the IAPC curriculum materials, but rather the Australian developed materials and the results are comparable to previous studies conducted around the globe. 3 Arguably, the Australian approach has not suffered pedagogically. Nevertheless, the studies are not exhaustive. As noted, empirical studies are still in their formative years in Australia, with many avenues still to be explored. To date, a comparative study on the use of the original IAPC curriculum materials with other purpose-written materials and existing children's literature is lacking. Studies that test the effectiveness of any number of newly developed Australian theories through implementation into the classroom are also yet to be undertaken. International research findings on the effectiveness of philosophy in schools indicate marked cognitive and social benefits (Millett & Tapper, 2011 ). An analysis of 18 studies by Garcia-Moriyon, Robello & Colom (2005) concluded that 'the implementation of P4C led to an improvement in students' reasoning skills of more than half a standard deviation ' (p. 19) . Topping and Trickey's studies concluded that the practice of collaborative philosophical inquiry produces increases in measured IQ, sustained cognitive benefits, and clear performance gains in other school studies (Trickey & Topping, 2004 , 2006 , 2007 Topping & Trickey, 2007a,b,c) . elections requiring nominations (which can drawn from all over Australasia) for each position on the Executive Committee, to replace the existing practice of the AGM choosing the Associate to constitute the Executive Committee, thereby leaving the selection of the members who will occupy the various offices to the relevant Associate. The proposal was an attempt to move away from a federal structure. The meeting also focussed on developing standard criteria for Level 1 and Level 2 training; an issue that would remain on the agenda for years to come.
Going through changes
In 2003, to reflect the change of name from FAPCA to FAPSA, the journal changed its Australia. They decided to increase the Editorial Board from ten to fourteen, to include national and international scholars and leaders in the field of cognitive psychology as well as from philosophy and P4C. In very many ways, the journal was successful. Subscribers were based in every state and territory of Australia, as well in New Zealand, Singapore, Hong Kong, Malaysia, Thailand, South Korea, England, Scotland, Slovenia, Germany, the Netherlands, Canada and the United States. The journal was listed in the Australian Education Index and SCOPUS-Elsevier databases, and included in the ERA ranked journal list. 4 Moreover, it also played an important role as a forum for scholarly discussion in the field of education for thinking. However, the editors pointed out that the running of a scholarly journal 'demands at least some level of financial and administrative support. Taking the journal forward would also have required support from colleagues to establish a relationship with an online publisher and to promote the journal more widely' (Knight & Collins, 2009, p. 4) . After seventeen years of publication, in consultation with the Editorial Board, the editors made the decision to close down the journal. According to the editors, the aim of the new journal is 'to fill the gap where there had once been Critical & Creative Thinking, the official journal of the Federation of Australasian Philosophy in Schools Associations (FAPSA)'. For the first issue the editors 'selected key works that were published in C&CT between 1993 and 2008, and invited the authors to revise their original articles or add a new introductory note or reflective comment'. 5 This served to connect the new journal with its history as a starting point. The journal attempts to take the experience of the previous journal and create dialogue over subsequent issues. So far, it has been successful and has proved popular, with the fourth issue forthcoming in May 2016.
Conclusion
Where are we now? Undeniably, we can easily illustrate philosophy's place in In regards to the Australian Curriculum, outcomes have so far been less positive.
Although there have been attempts to include Philosophy in the Australian Curriculum, it has been a very difficult task to convince education decision-makers to accept the idea of teaching philosophy at school. In 2009, the Australasian seconded teachers for a period of 18 months, working out of their respective schools, to carry out research and fieldwork. Both initiatives aim to build teacher capacity in applying a philosophical approach to teaching and learning to support the new Victorian Curriculum. It remains to be seen if teachers will be provided with the necessary framework in which a philosophical approach to inquiry based teaching and learning may be consistently applied.
Throughout Australia, there is a lack of teacher educators with qualifications in philosophy in faculties of education. There is also a lack of philosophers of education in philosophy departments. As Splitter (1990) put it 'there is virtually a world-wide recognition that active involvement on the part of the professional philosophical community is essential to the growth of p for c' (p. 12). The shortage has contributed to a lack of philosophy courses in university pre-service teacher preparation programs. Equally important is the need for further empirical research, both quantitative and qualitative, on the advantages of philosophy, without which it becomes difficult to convince education decision-makers and universities of the 7 See 'The case for inclusion of philosophy in the National Curriculum', available on the FAPSA website: http://fapsa.org.au/curriculum/national-curriculum/. value of philosophy in schools. As noted, there has been an increase in these activities.
The promotion and advancement of philosophy in schools has been ongoing, mainly due to individual tenacity or the concerted efforts of AIPC and later FAPSA.
However, neither of these organisations has been so effective to have a significant impact on governments and education bureaucracies. This raises an important question: 'Can FAPSA be more effective in bringing about change?' Indeed, the role of FAPSA has been an ongoing topic of conversation between members of the FAPSA Executive and Council. Not yet tried is a move away from a Federation model to an Australasian model similar to that of the AAP. Such a structure might be more effective for a professional association and governing body to promote research and scholarship by supporting, connecting and enabling activities of its members in schools, colleges, universities and state departments of education, with emphasis on developing partnerships for grant applications, as well as preparation of submissions and lobbying of governments. Perhaps it is time once again to re-visit the idea of a centralised organisational structure, as first proposed by Barry McGaw at the launching of FAPCA in 1991.
